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SA1,1DRA LEE, in Cornn1ittee,. 1:0 rnove the foUowing an1end.n1ents: 
u 

3: To omit new 1 ( 1) and the 
paragraph: 

SpeciJied Schedule." 

To orni.t from nevv section :Minister of l\faori 
Affairs", substitute the 

155B (1) the words 
"T,e Runanga 

u 
o Nga 

l\r1ami o Aotearoa". 

Price Code: JS 

To omit frorn new section 
To l section: 

"Jl T:iceiBt1'.'ff l to l 55E must 
no.~_t ·., .i:nt:::rpre[.·e~ a rnan.l[l:e~· wh~c,~1 
prm.nples of the 1 reaty Vv a1tangi: 

inconsistent 

To add the foHmviLng Schedule: 

SCHJE;DUJLE 

1. T'E IRA TA1,JGATA 

I0.l e kakano ruia -;nai i 
E 1Zore ia e ngaro 

IGa Inararna rawa te hm'1ga whakaako kite aJma o te b,tahi 
ano ka taea te kai'i:papa vvhakaako mo te 

1.1 hfo nga Rangi Tuhaha te ·wairua o te ca, .. •r.:•""'~· 

1 q ... 

ka hono te wainu xne te tinana o re tangata:. I tu2~ 'wa tonu ka tau 
tmn tona tapu, tona 'wehi, tona iho i:natua, tona n'lana, tona 

to11a tor1a ton.a 
H~Ca.•,CUA, tona pun1amawa. l\fa Jr.a tupu u;c,aLCUll te wa.iJ'lkl. :me (e tiiC'JloJ'.la 
i :roto i te kopu o te whaea, 'Vvhanau noa. 

Tino rnctuhake enei ""'''u""-"'H"'·"' katoa, Ko tenei hoki te lr~Jka:no i ruia 
ko ta nJ?;a n1;1ttra, ko ~a te 
he 111Lea- he r,eJJ::a 

l 



1.3 
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whakaako i te tamaiti kia tupu ora ai tona katoa i roto i te tika me te 
maungarongo. 

Kia pakeke te tangata, kei a ia ano ana tikanga, mana ano e 
whakatau ko tewhea te huarahi e hiahia ana ia ki te whai, otira e tika 
ana mona. Heoi ano, ahakoa iti ahakoa rahi kei a ia tenei. Engari, 
mehemea i tipu ora tona katoa, e kore ia e paheke kite he. 

1.4 Ko te ngakau te mata me te kuaha o te wairua. Otira, ko te whiu o te 
kupu, ko te wero, ko te riri, ko te aroha, ko te humarire, me enei 
ahuatanga katoa he mea kuhu ki te ngakau titi tonu ki te wairua. 
Koia nei te timatanga o te korero 'kia ngakau mahaki'. Ma tenei hoki 
ka tika te korero 'He oranga ngakau he pikinga waiora'. 

1.5 He tapu te tangata ahakoa ko wai. Kohungahunga mai, tamariki 
mai, taipakeke mai, kaumatua mai, he tapu katoa. Kia kaua te hunga 
o nga Kura Kaupapa Maori e tukino, e whakaiti, e whaka-parahako i 
te tangata, e mahi puhaehae ranei ki etahi atu, Kia ngakua mahaki 
ratou ki a ratou, ki te iwi whanui, ki a Tauiwi hoki. 

1.6 He tapu to te wahine he tapu ano to te tane. Kia kaua tetahi e 
whakaiti i tetahi. Engari kia whakanui tetahi i tetahi i runga i te 
mohio ma te mahi ngatahi a te wahine me te tane e tupu ora ai nga 
tamariki me te iwi hoki. 

Kotiro, he mokopuna koe na Hinetitama 
W aiwai ana nga karu te tirohanga atu. 

1. 7 He tapu te tinana o te tangata. No reira he mahi nui tera, ko te 
whakaako i te tamaiti ki nga ahuatanga whakapakari i tona tinana, 
kia tupu ai tona hauora. Kia mohio te hunga tamariki ki nga kai pai, 
ki nga kai kino. Kia mohio hoki ki te painga o te korikori tinana, o te 
mirimiri tinana, o nga rongoa a Tane Whakapiripiri. Kia kaua ia e 
tukino i tona tinana i te tinana hoki o tetahi atu. 

2. TE REO 

2.1 

2.2 

2.3 

2.4 

2.5 

2.6 

Toku reo, toku ohooho 
Toku reo, toku mapihi maurea 
Toku reo, toku whakakai marihi 

He tapu nga reo katoa. No reira, me whai koha te hunga o nga Kura 
Kaupapa Maori ki nga reo katoa. 

Mo nga tamariki, kia rua nga reo. Ko te reo o nga matua tupuna 
tuatahi, ko te reo o tauiwi tuarua. Kia orite te pakari o ia reo, kia tu 
tangata ai nga tamariki i roto i te ao Maori, i roto hoki i te ao o 
Tauiwi. 

He taonga te reo Maori i roto i te Tiriti o Waitangi, he reo tuturu 
hoki i roto i te Ture mo te Reo. Engari kahore he pamga o te Tiriti, o 
te Ture ranei, mehemea kahore te reo i roto i te whatumanawa, i 
roto i te ngakau, i roto hoki i te mangai o te iwi Maori. 

I runga i tenei whakaaro, kia tere pakari ai te reo o nga tamariki, me 
whakahaere nga mahi katoa o te kura i roto i te reo Maori. Tae atu 
ki te hunga kuhu mai ki roto i te kura, me korero Maori katoa, i nga 
wa katoa. 

Ano te wa e tika ana mo te whakauru i te reo o Tauiwi ki roto i nga 
mahi a nga tamariki. Waiho tenei ffift Hg.t petti:tk.-e (ma ia whanau) e 
whakatau. Ko te mea nui ke kia noho wehe nga reo e rua. He wahi 
ke mo te whakaako, he tangata ke hei whangai i te reo o Tauiwi ki 
nga tamariki. Ano, ko te mea nui, kia noho rumaki te reo, kia kaua e 
korero mawhitiwhiti mai i tetahi reo ki tetahi reo. 

1994 Hui-a-tau 
Te Runanga Nui o nga Kura Kaupapa Maori o Aotearoa 

Delete: ma nga pouako 
Insert: (ma ia whanau) 

E tika ana, ma te hunga tino mohio te reo Maori, te ao Maori hoki, e 
arahi nga tamariki i roto i a ratou mahi. Engari kia tika ano te 
ngakau me te wairua o tenei hunga, me whakapono hoki ki te 
kaupapa whanui o nga Kura Kaupapa Maori. Heoi ano, me whai 
aroha tonu te hunga o te kura ki a ratou kaore ano kia tino pakari te 
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reo. Mehemea he tangata tautoko i te kaupapa, awhinatia. 
Mehemea e tino ngakau nui ana ki te reo, a tona wa ka mau. 

3. NGA IWI 

3.1 

3.2 

Te piko o te mahuri 
Tera te tupu o te rakau 

Mo te nuinga o nga tamariki, tokomaha nga iwi. Tera pea mo etahi, 
kotahi te iwi. Ko te mea nui kia mohio nga tamariki ki o ratou ake 
iwi, hapu, whanau hoki. Tua atu o tera kia mohio hoki ki te katoa o 
nga iwi tae noa ki a Tauiwi. 

No reira, he mahi nui tera te whai haere i nga whakapapa hei here i 
nga tamariki ki o ratou ake whanau, hapu, iwi, matua tupuna hoki. 
Tua atu o tenei ko te mohio ki nga tuhonohono ki etahi atu o nga 
iwi. 

3.3 E tika ana kia tu whakahihi te tamaiti i roto i tona ake iwi, engari kia 
whai koha ano ki nga iwi katoa. 

3.4 Kia mohio nga tamariki ki nga rohe, ki nga waka, ki nga korero 
nehera, ki nga purakau, ki nga pakiwaitara, ki nga tikanga, ki nga 
waiata, ki nga ahuatanga katoa o tona ake iwi. Kia. mohio ano ki nga 
ahuatanga katoa e pa ana ki era atu o nga iwi tae noa ki etahi o nga 
iwi o tawahi. 

3.5 Me whai haere ano hoki nga tamariki i nga ahuatanga whanui e pa 
ana ki o ratou iwi tae noa ki enei ra. 

3.6 Mate rongo ate tamaiti kite awhi, kite arataki, kite tautoko, ki nga 
tohutohu a te Whanau me tona aroha hoki, e mau ai tona piripono 
ki te Whanau. He mea hopu te nuinga o enei tuahua. No reira, e 
tika ana kia piri tonu te Whanau ki nga tamariki i roto o te kura, i 
roto i a ratou mahi hoki. 

3. 7 Kia rongo te tamaiti ki te rekareka o te Whanau mo ana mahi pai, ki 
te papouri hoki o te Whanau mo ana mahi he. Ko tenei te timtanga 
o te pupuri i te tamaiti ki te huarahi tika, me tona tu pakari i roto i 
tona iwi. 

3.8 Kia kite nga tamariki ko te Whanau tonu e whakahaere ana i te kura, 
ko te Whanau hoki e mahi ngatahi ana me nga pouako, ka tupu ia 
me te mohio ko te wairua me te mana Maori motuhake e kakahu 
ana i a ia me tona kura. 

3.9 Ehara i te mea mo nga tamariki anake te Kura. He matauranga ano 
kei te kura mo nga taipakeke, mo te katoa o te Whanau hoki 
mehemea ka hiahia whakatu wananga ratou mo ratou. 

3.10 Mo te whakaako pouako hou, ko te kura ano te wahi tika hei 
timatanga ma ratou, kia riro ano ma te Whanau ratou e arataki i 
roto i te mahi whakatupu, whakaako tamariki. 

4. TE AO 

4.1 

4.2 

Ka pu te ruha 
Ka hao te rangatahi 

Ko tona ake kainga te ao tuatahi me te kura timatanga o te tamaiti. 
Tua atu o tenei ko te ao Maori. Ma te Kura Kaupapa Maori ia e arahi 
i roto i enei nekeneke tae noa ki tona kura whaka-mutunga, ara, ki te 
ao whanui me ona ahuatanga katoa. 

Kia kaua te tamaiti e herea ki te ao kohatu. Kia watea hoki ia ki te 
kapo mai i nga painga, i nga maramatanga katoa o te ao whanui. 

4.3 Haunga tera, ko te timatanga tika mona, ko te whai haere tonu i nga 
korero tuku iho a nga matua tupuna e pa ana ki te timatanga o te 
taiao. 

4.4 Kia whai koha nga tamariki ki a Papatuanuku raua ko Ranginui me a 
raua tamariki e tiaki nei i te ha o nga moana, o te whenua, o te rangi 
me o ratau ahuatanga katoa. 
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LL 5 Kia i:upu te 111.i.haro o nga tarnariki ki nga mea ora, ki nga mea tupi, 
katoa. Kia kaua e tulcinotia. 

f.6 Kia tupu nga tamarild hei lr,.altiaki i nga painga huhua o te whenua,, o 

4.7 

te m,oana, o nga YJa rnau hold ki nga ture tuku. iho a nga 
r:natua tupuna, e pa ana lei te rnoaK1a, kI te whenua, ki 11ga 

Kia ~Nhaia ano e nga tarnarild nga tune o te ao, otira 
ana ki te moana, ki te vvhenua, ki ki nga 

putaiao e pa 
itataitai hoki. 

5. AHUATANGA AJ(O 

5.1 

T amariki wawahi taha 
.Arataltina iZi te incticui,cna 
() te ora:i o te ~n.fl/Itngaronga 

Whaia te iti 
Te tuohu. koe 
}He he !Tlr(l.Utiga teitei 

Ko nga ahuata11.g2, ako katoa he icnea mal1i i roto i te ""·'"'"'''u ngalr.au, 
rne te '\lvhakaihiihi t1JI1«:ng;;tr1) 

5.2 Ko te tino painga o te karalcia he rnea whakataE i wairua, whaJ.2_-
v,ratea i te vihatun1tanawa v1hakarata i te ngaJkau, 
whakatalr.;;1 nga raru, lda atu ki l:e n:t~hi kua 
'Nhakari.tea hei rnahi 

5 .8 He m.ea v,halcaihihi i te tamaiti te noho o t<:: pakeke ki tona taha hei 
toko 1T1ona i roto ana rna.hi. I-koi a.no, ko te awhi ko te tautoko i a 

kia kz.ua e rrro mi;,, te e n1aJD.Jc te rnahi a te tan1aiti. 

He rnea nui te noho ,,.:,,n,,n,c:rn I'ilO nga~ talT.r.ariki. 
I\1a te mau o tenei tuahua e rongo ai nga ·=M,.cu ~''"'· Jri te hohonutanga 

te koreroo 

5.5 He mea tapfri atu Jr..j te whakarongo, ko te dti.ro, ko te ko te 
rnakamaka patai, ko te whitiv•,hiti korero, ko te ata whakaaro, hei 
whakauru i te rnatau rn.e te axoa. 

5.7 

5.8 

5.9 

5.10 

6.1 

Ko nga kaumatua nga kaipupuri o 
nga pukor,ero. He mea nui ter;;: kia 

[ll7~1ga ko ratcu hoki 
rna1 rarou ki te kura, ki nga 

tamaril:.:i hoki hei hei 

,ca.u~;.<1''"·· Kia kite nga tamariki i te alma 
o te rnanaaki, i tor,a i te i te 1n,uae. A. wna wa kia tu 
ratou ki te a ·whina i nga rnanaaki. 

Ko roto i tona ake hrnrmku te tirnatanga o te vJhan;mingatanga te 
tarn.aid, a1-a, ki or:,a tungairie/tuahine, P1.no, kei roto 
tona hunullr~u tor12,:, rongo k.i 11ga tik.a e r;a cu1-a l<l paJr..ek:c 
In.e nga 1,,,u.m,;:;=wc.i!<,<•· IVle haere ar10 hoki en'i:~i tuahua roto i te 
kura. Kia ai nga tai-nariki taipakeke ki te tiali. i nga kohun­
gahunga, lria ,,vhakaxongo hold nga kohungahi.mga ld nga tamariki. 
taipakeke. 

Na tenei tuahua, e tika al te korero, kia lr-a.ua e ta1kaha nga ~nab.i 
wehe i nga kotiro n'le nga tarn.atane, i nga me nga kohun­
gahune-a hoki illJO te wa e tika ana n10 te rnal'li wehe i rum12;a i te 
pakek;: o nga tarnariki. .Ano te ·,,va e tika ana kia mach.i 'Wh:aunau\-atov. 
Otira, kia riro ma nga taniaxwi oakeke e aratal-J n2;2, tarnariJj kohun-
galmnga. L " 

0 

He 111ea tino rnri te ·walcii ako hei whakaohooho i te vvafrua G re 
tzxni'L1ti ki ana n1ahi whakaako. No reira, t...ia lr.ikii tonu te kurn. i 
rnea v1hakailiihi ic a i n'"a rnea hoki i te ha o 
rvle ·,1NhaJ.ca·v,;-ha.1cnJ.i hold to1~~1 vllalll Id nga n1arae, ki 
Jr.j ·v,;r2;.e:r1ga parae, ki 1~,e t:;1h"'t JL'11-021r1a, ki nga w.r1.:crf~,;::,,w,,;ap1.);J:(~,, 
tao::;.1.ga n.1ie era atu ·vvh.are te puna o te 

'YE TII\JO UA.RATAI-.TGA 

Kia mau, kia noho 
ki nga 

noho koi te 
a~ Ja i roto i te 

G te tan1aiti 



Kia toa ia ki te 
b te tuhi i roto i 
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ki te whakaaro, ki te korero, ki te pz.nui, 
roto i te reo o Tauiwi hoki. 

6.3 Kia tupu ng2. ahuatanga tuku iho o tona puma:nawa ki nga ti11i teitei 
o te taum.ata. 

6A 

6.5 

Kia noho ohooho tona al<c1c.u~,c~,.,;;c, i rnto i ng3. mahi w,=.1ci,u,,.d o tona 
ao. 

Kia noho tuwhera te kite 
kia ngakau kia 

6J"i Kia rnau ki rnna whatum1ax1c1.wa nga hohonutainga o te ako c, te 
m.ohio. 

6.7 

6,ll 

6.9 Kia irn. tona. mauri. 

6.10 VJ.a i:orn ·waiora m.e tona hauora i roto i te hono tangaengae 
o ton.a ,vairua rne to:r1a tin.a.11.z~. 

6 .1 Kia 1nau tuhonolhm:i.o te he'.·e o tona ihomatua ki ona rnatua 
piki ake i nga Ra.ngi TuhaJ1a ki te ma.Tae atea o Io-Ivfattk1.. 

6.12 Kia tu pakari, tu ITH) ton.a ivr.l. 

1996 ~v1JJr:-rra 
Te JF'~wr12Lnga ¥/haid 

Delete: :rav.kavra 
Insert: (ro:;ruil·~1J.:ra) 



Tre Aho Matu~i o nga Kura Kaupap:a I"t1!i1or,d 
EneJish Internretation 

D 1 

Dr. Katerina Te Flieik6ki5 

LETTER TO THE MH-fLST.ER OF E.DUGATHJN, HON. 1/lYATT CREECH 

E te rangatka, 

TemL koe rnrn i nga aitui1 o te w~l rne te ti::ir2nga1 nui e b:wea nei e koe i. 
tenei lN·iL 

At your request for an 
Te Rtmanga 1'.Tui o nga Kura 

of Te Aho JV[atua, I was nominated 
Nlaori for the task. 

that the who devised 
the na1ne, fiyr rnotion the 
action v,rhich culrninated in the }ur,endment to i:he Education 
the legislation of Kura Kaupapa lVIaori, lobbied for the indusioE of Te PJ1.o 
Ivlz,tua i:n the .i\..cL This did not in rny vie,N, because the docun1enc 
was n1ci.sinterpreted by vd1omsoev-:::r the Min1stry of Education consulted at 
that tirne. 

In 1997, after ten years of the true adherents of Kvsa Kaupapa 
?viaori ,who are coi-r1ir1itted to .Alllo lVfatua as their foundir11! docmrient, 
are adan1tant that unless ict is enshrined in the the rrat1.;,r~"'and specia1 
character of Kura l{aupapa Maori will erode, 

As one of the pioneer group vvho explored and developed this 
teachi_ng/learning sysrcem which aimed at breaking the of poor 
educational performance arnongsr Maori children, I offer in paper an 
interpretation of the i\ho Mama in (he that the monolingual citizens of 
this nation might begm to value what educators ir1 Kura Kaupapa 
Maori are comm1itted to recovering lli,d advancing in Maori education. 

Yours 

Ka.terina Te Heikoko Mata.ira 



Presented in the Maori 
pioneers 
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Te Aho Matua has been vffitten 
as a fomidation document for their 

As the document lays dow,1. which Km:a K.2,up2,pa 
g1coup com11].:itted to a 11:niqu.e 

vital to the education of their 
Maori identify themselves 
schooling syst;::m vvhich 
chil.drer1o 

Te .A.l:m lVIatua, therefore, prnvicies a pl:1ilosophkal base for the and 
scoa.uJcE,c; ':'.~~hildren .and p~-ovides P?licy quidelix1es for parents, teachers a.Ed 
Boards ot l rusrees m therr respective rmes and 

Te Aho Matua is intended foi- indusio11 in the charrers of Kura Kaupapa 
11,1£aori as the means which their nature can be dearly identified 
fron'1 n1.ahn.strean1 kurao 

Te Af10 Nfatua also provides a basis from which cuniculmn 
can allowing foT diversity ,,,vhile main.ta:ining an 

Te i\ho !'/fatuo2, 
1Ti:eariln2 air1d - - a 

elliptical Maori stvie which 
mt,?ro-,ra>icl ·,1-,nw, rathe1: than translati~m-

Te Al-10 Matua i,s presented in six 
what, from '" Maori point of 

each a specio1 fOcus on 
the education -of children for 

the fotu.re. 

Part 1 
Te Ira Tangata 

This part of the docurnent focuses on the nature of humankind, and more 
particularly on the nature of the child. The lVIaori perception of the child is 
encapsulated in two well lcnown or proverbs. 

which says, Ahakoa he iti, he 
and nnmense value of even the 

vuun,ar,nu refers to the 
of fine greenstone. 

'I'here :@re t\·'\lO ·nelated ir1terpretadons of the secon.d proverb ·vlhich 
i'tahar&o ruia rrzai E lrore ia e rtgaro. The first ll1terpriet;:ttio11 
to the child as the which w2,s dispersed from the islax1d in 
the Group from vvhich the ancestors of the rn.igrnted. The 
second interpretation refers to the child as the Scced which VlclS dispersed 
fron:-J the rn;:rae, also na.I11.ed of the suprerne fo-r:natua, 

The last line in tl.-ris, proverb afiim1s that the seed vvill never be lost. This 
statement implies a' strong physical orientation for life, lil(e th2,t the 
cu1.cestors vvho faced the u1ilru11ov'i!n on the high seas in search of a r1e'Vl 
home. Ir also implies the c,ertamty of spiritual life since humar;kh"J.d 
en1anated from the 1narae of Io. 

·1i11Jhen both are applied the child, the nurture amd educai:ion of 
that child on a sig:rii:ficai'llce which is fundan1ental to Kura 
Maori philosophy. 

The statement which follov,s the suge-ests that the teaching 
fraternity ought have foll lmmvledge of the ma.k~up of humankind before 
an effective system cf and learning for children can be devised. 

Vlhat follows is a statement ·which presents a Maori perspective as to the 
and nature of the lunn,m spirit. It v,as felt that herein lay one of the 

ans,vv1c-rs f(n~ recovery fron1. (he n1.alaise ll1xlu.ced loss of land, po11Ner .:zm(il 

and 

which has been, a:s:1d still is for many. the experiern::e of Maori 

of hur.nar1 deriYs f~oc'1 (he R~?-gi 
d.h11-ensior1s of enlighternner:u:: in vihicl1 en~n.t1es 

lifr: is desired and to which spiri.t entities return 
The inference is that at u\e n1.offient of 

uotential of the hmnar 
qualities of :m·:auri:, 

e!;>t(K--trax1s,,::rnu:te,.·s Of u 1hah:/in.a:1,1,ar.y.:1;) 
v+..ich is the 



energy wbich Hnks that single 
energy source vduch is Io. 

his ancestral lines to thrE: 

The qu;,Jities referred to here can besi: be described as emanations of 
energy, the or vveakness of vvhich is determ.rr1ed by the condition of 
rhe where f.eelings, · intelligence, 
consnousness and all other non-physical characteristics of hun1an 

dwell. 

Most often referred to as taha wairua these aspects of the human are 
considered as as physical attributes, not th,": 
domain and responsibility of church or 
part of huITian personality and, therefore, 
ccctc,w,u1e. and learning. 

In SLrrnn1ary '.i 
endowrntent of 
,~ducation. Kura 

lra Tangata fOcuses 011. the pbLysical a11d 
and the importance of nurturung both 

Kaupapa M:2,ori therefore: 

spiritual 
in their 

(1, challenge teachers ar1~ truBtees to "l/1J{}Tk together 111. establishing a 
hannonious, child-centred le:m:iing en,,irom1nent 111 which care, 
cons1c,eration and are <L~lk:_no·wledved .:i.s necessary elen,ent~ 
for the successful of the kurn, for the gre.:i,test ber1efit of its 
chilclTeflJ." 

® propose that the role of the kura is aU round development of its childre:c1 
;.ather d1an career orientation. ' 

c1 assert trJZ,r the nurturing of bcdy a!,d soul in a caring environrnent is the 
cn·,p~,tF·ct guz,rzmtee that children "vvill pvrsue positive mies in life. 

,, aHirri_n that 2,ffectionate r11.Ktur:ing breeds 
ai'ld 1Narn1 ;;.n1d ca~in.g people, 

41!1' honour all 
and v,,ill not hurt or 

hearts aJ:.1.d litheson:1e 

differences and attributes in fu-ill 1.mderst2x1din2" that it is in 
LLm,,c•Jlrn~u and co-onerative efforts of 1nen and wmnen that the well-, 

of children and is assured. 
a.1c.ucl er1courage children to purs1;.1e habits ~Nhlch 
atnd weH-being. 

,~ respect the physical a:nd 
therefiJre rrill.1.d:fiil of not 

oneself or othe'cs. 

n1.dividual and are 
or hann 

,Jl) affinr1 thz,t the needs of the an: weU served through the CPcati•1e arts 
of rnusic 2tnd S(j1r1g, cla:r1ce and pail1.W.1_g, prose ar1.d 
poetry and all the activities 'which give full s,,ay to colornr and imagining. 

Part 2 
Te Reo 

established the nature of the child this part of the document focusct':s 
an language policv and how Kura Kaupapa Niaori can best advance tI1e 
larig·uage l~arnJng J of their children. 

As a natural and for g-radu.ates of Kohanga Reo. a 
prirnary :focus of Kura is the O development of the 
Iviaori language of their At the sa:me tirne there eY.ists a 
concern among some parents that the English language slrills 
child:ren sh.ould also be· address~d. 'The pri:rinary language issue fOr E~ura 
K""aupapa f1/faori becan1.e or1e of deter1l1.ining ho1,v th,)e optimun1. rest.tlt could 
be achieved in the develop1nent of both ""'''"""·u~,,.--~· 

the issue caUed fo,r considerable research including a review of the 
literature which described the of other language 

lar1.g-uage, of the I\/JI2Lori) 'i:Vas 
po1icies a11d teachir1g practices of 

states, was a valued attribute fo,r 
language m educational institutions was encouraged, 

~~ ricl1 panorarria ,:.Jif ,.,,,,, •. o,--.~,, r,, :Fro1r1 'v-iThLch the first I(ura 
could bas,e language 
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The principle of total ir.nmersi.on featured in much of the and the 
pnblished rese,wch experiments of Lambert and b.is associates in the French 
& English Quel)eC legitimised total immersion as beine­
partic1tlarly effective in advat""l.cing the French language oT 
English children. 

So did the research studies of D1r 1,ily \/~long-Filhnore, Professor of 
Education, University of California, Berkley, US.A, in which a range of 
second language learnin,£ rnethodolo12"ies, beu-1g used to tea:.ch 
school childrertEnglish w~re compared. Of these, total im1nersim, proved to 
be 1i.1.ore effectiv·-~e 

The Ataarangi m1.d Kohanga Iteo L11itiatives ·which had preceded Kura 
.e, .. ,JLup,,p,c, J\l[ao,c°i by 5 years had already established the effoctivene5s of total 
immersion. Thi,s then becarne firn1 policy for Kura Kaupapa Maori. 

Te Reo focuses on bilin.gual competence and sets 
which this competence will be achieved. I(:ura Kaupapa Maori 

all languages. 

frill corn.petency m Maori a:n.d English for the children of their 

Q/J insist that legislation for the fvlaori lar1g11age is 1/ii1orthless v,llthout a total 
cornn1itrnent to everyday u,:oage of Maori. 

w aff1nn that tGtal. i.:rnmersion most rapidly u,cvc,,_,,_,~ 
and assert that the language of b.n=a · fi:1r the n-1ost 
.IVhJLori. u c 

ru accept that there is an appropriate time for the introduction of English at 
which tirne there shall be a separate language teacher and 

learning facility. 
is a rnatter 

reading and wntmg 
interest in English. 

time for the introduction 
to decide as a general 

competently i.n Ma.ori, and 
when db.ildren are 

children indicate an 

fD assert that along with total immersion, omnpetence is rapidly 
adva:r1eed through the t'NO languages and therefore 
reject the rnixing or the tvvo ""u.s, ~'"'" 

~ insist that . Jin J\ilaori la.11.gL1age and culture v1ith a 
commitment to the Aho Matua be the halln,a:rk. of Kura Kaupapa rlLl.ori 
teachers and bvt that there be accornmodation for those who are 
still in the lean,rng 

® believe that where ther,c 1s a con,n1.itrnent to the language 
foJlm,11, 

Part 3 

Having established the nature of children vrith n'ospen to their physical, 
1nental, emotional and spiritual needs, and detennin:ing the most efftective 

this part of the docmr,ent focuses on the 
influence the developn,ent of children, in short, a!I 

t_hose people with 'Nhom they interact as make sense of ti1eir world and 
fmc; their within iL 

wha_..-iau w-as the socialising agency of children and the 
fondmnental social structure h, the urban dr]fr of 

their tribal cen~res is or1e cf the ·varia°1:)les 1.,vhlch :has 
'los-: generations' of ~v1amid.01TL 

desirzJ::ile that the -which iri this are 
associated w-ith the kura arn:l! its children, be 

L.oca,,.n,,c,.,~u as a fully functioning socialising agency, whe:-e each member of 
the v1lu·'iJaau comribute to the education of all of the: children, This 
cornrnuaal H:S):)on,:1t,Jlit 
Inove.s of nr·r,,-n,.~nr,o-l 

for all chilch-en has to be one of the most positiv,c: 
ax1d f3iJ..niUes ·v,1hose 
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such families and their children can recover both 
their lives. 

and n.1 

}ill people derive frcm a unique culture v,,hich their pe~·ception of 
self as belonging to, panicipating and contributing to the continuum cf 
lifo. The of rv1aori sccial strucmres must then::fore be reflected in 
the entiretv of the kuxa, al.10,Ni_n:2: the children to consolidate their 
am.ongst their own people as the\afe frmn which can 
'l'Vith expanding consciousness, to explore the life 'Nays of other people. 

Given that these two factors contribute the special nature of 
~~ura Kaupapa Maori particularly relevant to curriculum, to the 

of Boards of T':rtistees~ and the h1.teraction. of' the kura 'vtiirith its 
fhat teacher should also be ct consideration 

Jit cannot be assurned that the of xnoinpstrearn teache:c 
fact kura n1aY 11teed to 

.;md t;J seek 
w·ill 1T1eet the requ:irern:cnts 
potend.aI teachers frorn withi.n. the 
trainii1.g package ~Nhich :allov1xs such 
kura . 

as tI:2_chers for their 

. As a further consideration, experience has shown diat school size is a 
:,1;~,1:u1Jl\_,<~11.c factor. srnall schoc1l allows greater wbanau with 

the te:nds to cHssipate a~. k:~~Ya gets 
larger. Kura may as to ,,,vhat their 
ideal po_p-;'1lation 
their chiloren. 

Ln_ su1nnJ_ary ~ 
the socialisation 

J\Tga lad focuses on the prir1ciples \vhicl1. are 1n,nnr1-::i·ni- ll11. 

children. KuTa Miam'i therefore: 

@ einphasise the importance of genealog-y in establishir1g links within 
whanau, hapu, and iwi including ii.vi Pakeha. 

"" emphasise the importance for children to know thei.r m,m ancestral links 
and to explore their knks with other iwi 

o emphasise that children he secure m their about their m;,,,n 
~ but learn ibout a._Z!d other people and their societies. 

v emphasise that children \:he culturnl, political, 
religious and econornic event::; and issues vvhich are an Integral part 
their Marni heritage. 

thau: wl"l3.llil.u ties ar:c fundamental ii1. the 
ar1d is established ,ci,_nd reinfo)rced in a 

environment where aroha is evident. 

,,i, assert that such lean1ing is 
re2,son for the kura whanau to 

rather than taught and is thE prini.ary 
dose to and involved in the activities of 

cne children, 

111 emphasise that the associ,rtion 2cnd interaction of the 
chifdr1cr1~ vlhere ,.,vhfu1.au or disapproval is felt 
also where rheir sense of appropriai:e and acceptable 

w value the participation of ,,vhanau as adrn_inistrators, 
teacher support as a ri1.1.e2~ns of the cohesion and 
kura. 

" affirm that c:.he kv:ra to the whanav and is a12cilable for the 
learning activities of all the wh.2\Iiau me1nbers, 

<11 assert that te,Kher training is a 1c;c;,,ciln,,m= fi.u1.ction of the kura and that 
aspirlng teachers l'la·,e extended in the lrnra before and during 
formal traillh""l.g. 

® sub1nit that the size of the iura 1s a factor in r;;ucilitating or 
tble pardcip.:~tdon of vlhanau,, 



Part 11 
Te Ao 

l'-favi.,ng estal~lished the .. 1~ture of children, their famguage lea:ning znd the 
people v,rho m.fluence therr thrn . ot the docmnent focuses 
on the vvorkl which sunotmd and about vvhich there are 
fondan1.ental trurhs which effect their lives. 

Y 01.mg children are naturally fascinated by every aspect of the natural world 
which enter their expandiing field of experience. The task for rhe kura 
,.,,h:3.nau is 1::'aiJ:.1:1tai:ning ~1.is fa1sciinatio!1 and those_ e,:per1enc:es 
which contnbute to their unden,tandmg- and ot the natural 
envirnrunent 2md the inte:rcom1ecttEdne§s' of within it. 

Further to this,. children need also co understand tha,£ the activiti,es of 
people, including· ca:n h2.ve a detrin1ental effect on the 
enT1,1ironment :~u1d~ its resourC'CSo 

Xn summary Te Ao en,compasses those ;:rnpects of the vvorld itself ·which 
impact on the learning of children. Ku!'.-a Kaupapa Iv12iori therefore: 

11, recognfae that the le2,r:ning of children encompasses what enters their 
field ofe1,;p,er1eI-1oeat home, in the Maori and in the 'Norld at large, 

of nature and the u-1.11verse as an 

encourai::e children to rnarvei at and value all life 
cf natur~ which each of those life forms their 

and che balance 
of existence. 

v ix, children an that they are caretakers of the 
environrn.ent and are true to the laws of conservation passed down by 
their M2~ori as ,1vell as thos:e practices vr:iuch are 
envirnmnentaJly Jiriendly. 

@ children to the natural and cosrnic laws of u111verse 
the sciences and whatever rneans enhances m1derstanding" 

p t: ,. art CJ 

1-1.hmttane:a .1\ko 
'----' 

Taken altogether, the perception of children being cen.tral in an ,ever 
expanding world of experience which is accessed the people wiith 
vvbu?n1. the.'\/ assc,ciate arid lang-uage~ the irapiications for curricolum ~b~co:rae 
evidenL This rnedd Tor every aspect oflearning v,hich the v11ha..-r:iau 
feel is important frir their chiidre11° as \veil as the r~quirements of the 
national cuuiculmTL 

A forther and ifanal consideration is how best to achieve t..h.i,; in practice. 

f1,•m:aia1If!a Ako lists the principles of teachinl! µranice which are rnnsiden:d 
in. the educ;iticn of cl1ildren. K1..1.ra 

~ Assert that teachiicig a.nd 
for children. . 

be a and stimulating experience 

@ practise karakia as a means of the 
tension so that concentca.tion on 

o value the presence of m,nc1,r1-rn·p adults as in1ponant 
teadilin.g/lean:ring process. 

m the 

ii the value of concentrated listening as a skill co be 
children. ~ 

nlind a~wl aµ rl~e sern,es in learr~ir1g; . . 
v1suahsauon and observauon; toucnmg; 

and and 

(J tea chin"' ... a 
ot learniI,g and 

accomrnodate di:fi:ereiT~ 

honours kaumatua as the repositories of IV!aori 1•,xw,,w1• Pt'l op and invite their 
partici.pation as "Idvisors and £ellow tea.chers. 

!IJ, expose chilch-en to the protocols of hospitanty in the at school arid 
or, the n1.ctcae, and require their . at cultural fo:nctions lJ.'1 roles 

to their aLges anc~ levels 
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• accept that healthy relationships between brothers and sisters, younger 
and older siblings, children, parents and elders are the joint responsibility 
of the kura whanau. 

• encourage older children to care for the young ones and to occasionally 
assist in their learning activities, and younger children to accept the 
guidance of their older peers. 

• emphasise the importance of creating a learning· environment which is 
interesting, stimulating and reflects ilie Maori world. 

• expand the learning environment to include marae, the wide-open spaces 
ofbush, sea and sky, libraries and museums, and all other places which 
contribute to learning. 

• welcome innovative ways of stimulating the learning of children but 
encourage self motivation. 

• provide for the special interests that individual children may have in the 
aevelopment of self-directed learning. 

• encourage shared and co-operative ways of learning. 

Part 6 
Te Tino Uaratanga 

Having encapsulated in the foregoing statements the major areas to be 
considered in the education of children in Kura Kaupapa Maori, a final 
consideration focuses on what the outcome might be for children who 
graduate from Kura Kaupapa Maori. 

Kura Kaupapa Maori will have in place appropriate measures for assessing 
and evaluating the achievement of their children at all levels of the national 
curriculum as well as whatever else the kura decides are valuable areas of 
knowledge for their children. 

This part of the document focuses, however, on the whole person in terms 
of a fully functioning human being whose personal attributes are 
recognised, nurtured and brought to fruition. 

In summary then, Te Tino Uaratanga defines the characteristics which Kura 
Kaupapa Maori aim to develop in their children, that they: 

• develop free, open and inquiring minds alert to every area of knowledge 
which they choose to pursue in their lives. 

• become competent thinkers, listeners, speakers, readers and writers in 
both Maori and English. 

• advance their individual talents to the highest levels of achievement. 
• delight in using their creative talents in all feats of endeavour. 
• are receptive to and have a great capacity for aroha, for joy and for 

laughter. 
• are true and faithful to their own sense of personal integrity while being 

caring, considerate, and co-operative with others. 
• assimilate the fruits of learning into the deeper recesses of consciousness 

where knowing refreshes the spirit . 
• manifest self-esteem, self-confidence self-discipline md well developed 

qualities of leadership. 
• value their independence and self-determination in setting personal goals 

and achieving them. 
• radiate the joy of living. 
• manifest physical and spiritual well-being through the harmonious 

alignment of body, mind and spirit. 
• are secure in the knowledge of their ancestral links to the divine source of 

all humanity. 
• are high achievers who exemplify the hopes and aspirations of their 

people. 
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